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Abstract

Why THESE corps members?

Allie and Liza are second year corps members who teach middle school English Language Arts at the same school.  Both teachers are strong academic instructors who experienced a great deal of success in their first year of teaching.  As such, both were eager to take their instruction to the next level, integrating authentic student investment into their content, rather than having an investment plan separate from the texts and materials they were providing for their students.
Mary Ashley is a first year corps member who teaches 6th grade English Language Arts. She is an incredible classroom manager and instructor. However, through classroom observations and reflections, we realized that student relationships were not authentic; her students were generally compliant and on-task because they respected her not because they felt compelled or moved by the content she was teaching. She was ready to do whatever it took to connect with her students on a deeper level but wanted to do so through her content to also build a deep love of reading and literature in her students. 

Why THIS project?

Phoenix has spent the last year grappling with what it would mean to provide all of our students with what Dr. Jeffery Duncan-Andrade refers to as “critical hope”. Critical hope demands a committed and active struggle “against the evidence in order to change the deadly tides of wealth inequality, group xenophobia, and personal despair.” There are three elements of critical hope: material, Socratic, and audacious. Unlike the forms of false hope, which can operate independent of one another, these three elements of critical hope must operate holistically and, in fact, are mutually constitutive. (Duncan Adrade, 2008, p. 5) 

Allie and Liza visited the High School that their middle school feeds into. They discovered there were fewer support systems in place for their students than they had originally anticipated and drop-out rates were extremely high.  In revisiting their vision, they realized that “critical hope” for their students required a deep investment in and understanding of their capabilities and self-worth in order for student to be successful in high school.  They would have to be highly self motivated and highly aware of the educational situation in which they lived.  Both Allie and Liza did not know how to bring about that awareness in their students, given their identity as white educators. Angela, their MTLD, saw culturally responsive teaching as an avenue for them to tackle and sought assistance from Vic Diaz.
As a first year teacher, Mary Ashley has shown a tremendous amount of passion, dedication and determination to do whatever it takes to get her students to succeed. As previously stated, Mary Ashley is a strong classroom manager and instructor. However, after working with her for a couple months, I realized that the thing holding Mary Ashley back from being truly transformational was the lack of authenticity in her instruction. She was feeling the urgency in the classroom from day one but her students weren’t on the same page. They respected her and complied with her requests because she ran such a tight ship that it was hard for students to even think of misbehaving. Mary Ashley controlled EVERYTHING her students did mainly because she was afraid of losing control of her classroom. She desperately wanted her students to connect literature to their own lives and have them experience the sense of empowerment she felt as a Women’s Studies major once she learned how to be critical of her identity and the world around her. Anna Lisa, her MTLD, began talking to her about culturally responsive teaching and right when Mary Ashley was on board with the idea, Vic Diaz mentioned the work he was starting with Allie and Liza and invited Mary Ashley to take part in the project. ***It is important to note that because Mary Ashley was closing out her unit when this project started, we will only showcase the work she created after modifying what was left of her unit plan. 
What does this mean for you?

In this document, you will find an account of the 6-week journey with these three different corps members, two MTLDs, and Vic Diaz.  Our purpose was two-fold: having our corps members realize culturally responsive teaching in their classrooms, and providing MTLDs with training and support to be able to coach corps members in doing so.

We have organized this document in a roughly chronological order, starting with how both corps members and MTLDs were prepared for this experience, how we supported them in planning, the observation feedback we used to launch deeper into culturally responsive teaching, periodic reflections from corps members along the way, and student writing samples.  All artifacts are in black and all annotations or syntheses are marked in orange text.
Preparation

1. MTLDs met with Vic.

2. MTLDs watched the following videos:

	

Click the play button above to see Vic Diaz explain the framework of culturally responsive teaching in a nutshell.
	

Click the play button above to see TFA Colorado teachers and classrooms that currently operate with a culturally responsive lens.


3. CMs, MTLDs and Vic met to explain and walk through the framework of culturally responsive teaching, much like he did in the video above.
Planning

While there is no one way to execute culturally responsive instruction, we provided a lesson plan structure that allowed our corps members an access point.

*Please note that this framework was heavily discussed in advance of planning and influenced corps member plans, but we did not require this exact format.  Corps member lesson plans below may look different, but the flow of the lesson should be similar.

	ESSENTIAL QUESTION
	This question should come from your unit vision, but it could pertain to a smaller chunk of the text.  Our teachers had 4 essential questions – one for each week of their unit.
Ex: Is the grass really greener on the other side?

	STANDARDS
	As usual.

	OBJECTIVE
	As usual.

	ASSESSMENT
	As usual.

	KEY POINTS & ENDURING UNDERSTANDINGS
	This section should include the traditional WHAT, WHY, and HOW key points.  In addition, it should also contain enduring understandings that are derived from the essential question, the text, and students’ reflections.
Ex of enduring understanding: Students will understand that foresight is not perfect and every decision has unforeseen consequences.  Students will be able to pull an example from their own lives that illustrates this.

	HOOK
	Your hook should spark interest in the essential question, preferably incorporating student experience, but not necessarily create a deep understanding of it.

	PRE-READING
	Several things can happen here: introduce vocabulary, preview the text, instruct and model the skill being taught, or introduce requisite background knowledge. 

	DURING READING
	ACADEMIC ACHIEVEMENT/SKILL
	CULTRUAL COMPETENCE & CRITICAL CONSCIOUSNESS

	
	1.  These numbers represent stopping points in the text.  As students read, teacher can alternate between practicing the academic skill and pushing students to build greater cultural competence and critical consciousness.  .

2.  The skill should also be gradually released throughout these stopping points.  This functions as guided practice.

4.


	3.  This is usually done through questioning, dialogue, and written reflection
5.

6.

	POST-READING
	This portion of the lesson includes the academic assessment as well as a deeper reflection or opportunity to engage in the essential question.  Ideally, this will tie back to the hook.  This can take occur in a variety of formats: journaling, partner discussion, whole group dialogue, debate, etc.


Email chain to initiate planning for Liza and Allie’s unit:
From: Liza Roesch <lizaroesch@gmail.com>
To: Vic Diaz <buenosdiazyb@yahoo.com>; "Dimler, Angela" <angela.dimler@teachforamerica.org>; Allie Roush <allison.roush@gmail.com> 
Sent: Monday, November 19, 2012 10:24 AM
Subject: Part-Time Indian Unit
 
Happy Monday!
I hope you're all having a great start to our short week :)
I just wanted to check in to see if/when we wanted to get together again to more thoroughly (or maybe more roughly) plan out the Part-Time Indian unit. Allie and I plan on finishing it this week and executing it starting next Monday, but I wanted to make sure we incorporate all of the culturally responsive elements Vic is hoping to see and that we're hoping our students get out of this book.
I'm free anytime except Wednesday night and Thursday, but I understand that the holiday weekend may not be the best time to get together. So Vic and/or Angela, if you'd rather chat on the phone or shoot any thoughts via email that you want us to consider/include, Allie and I would definitely appreciate it. 
Thanks so much,
Liza 


On Tue, Nov 20, 2012 at 11:26 AM, Diaz, Victor <Victor.Diaz@teachforamerica.org> wrote:

Hi Liza and Allie,
Hope you are both doing well. So excited about this unit, and thrilled to hear you are starting on Monday. Here’s what I am thinking/hoping:
· Unit Plan: Can you send it, so I can take a look at it? Also, as I said earlier, we may include it in our project to show culturally responsive teaching across the organization. Of course your name will be all over it if we do, so you will receive full credit for it J 

· Pre-Unit Reflections: It would AWESOME to capture some of your thoughts going into this unit. What are your hopes, fears, expectations, desires? What was it like to plan this unit? We can do this one of three ways, or all three: 

· Call me, and leave me a 4 minute-ish voice mail with your thoughts. You can put this on my voice mail and it will automatically convert into an MP3 that I could use later. 

· Upload a video (or send in writing) that shows your reflections on your experiences thus far. 

· Meet for coffee and chatting on Wednesday, Friday, or Saturday this week. I am wide open all three days and would be more than happy to meet. 

· Classroom Teaching: I would LOVE to visit your classroom next week as you start this unit. Ideally, it would be great to videotape a lesson, and talk to some of your students. Can you let me know if this would be possible (Angela – please let me know if you could do this as well) and what times would be best? 

· Classroom Artifacts/Student Work: It would be great to collect some samples that show your work next week. What assignments/activities would be best for you to be able to share? My thoughts are the end-of-week essays we discussed, or perhaps some of the “connection” homework they will be doing throughout the week. 

· Reflection after Week One: In the same way I’d love to capture one of your reflections this weekend, I’d love to capture one the end of next week as well, in whatever format is best for you (phone, video, writing, or coffee). 

All that being said, please take just a couple minutes for these next steps:
1. Please send the unit plan. Can’t wait to see it! 

2. Please let me know how you’d like to share reflections, and we’ll go from there. 

3. Please let me know your teaching schedule and the best time to visit. 

4. Prepare to send classroom artifacts/student work next week. 

5. Prepare to create another reflection at the end of next week. 

Of course if you have any questions or concerns, don’t hesitate to call me at (602) 418-4636. I could not be more excited about your work and involvement with this project, and I hope you and your kids are getting as much out of this as I am. If there is ANYTHING I can do for you, don’t hesitate to ask!
Vic



Hi Vic,

Thanks so much for your response. All of that sounds great. Allie and I plan to meet Friday to finish the unit plan, and we will send it to you as soon as we finish. Any chance you could pencil us in this Saturday for coffee/reflection/unit plan feedback?

We'd love to have you come in next week-- or any week! The 8th grade class schedule is as follows:
2nd period: 8:35-9:25
3rd period: 9:30- 10:20
4th period: 10:25-11:15
6th period (Honors): 11:55-12:50
8th period: 1:40-2:35

Allie will have to get with you about 7th grade. A large percentage of my 8th period gets pulled, so any of the morning classes or the honors right after lunch would probably work best.

We're getting really excited about this unit, and I'm glad you are, too! One of my boys started reading the book a few weeks ago on his own, but Allie and I successfully scared him into waiting to finish it. He told me last week, "This is the only book I've ever liked." 

Hope you have a great Thanksgiving, and let us know if Saturday will work for you. I'm free anytime. 

Liza

Liza and Allie’s UNIT Calendar: Absolutely True Diary of a Part-Time Indian
After reading and annotating the book, Liza and Allie created 4 essential questions that would guide each of their 4 weeks.  These questions were pertinent to the content of the chapters they’d be reading each week.

ESSENTIAL QUESTIONS

1. Why would you leave?
2. What are physical/emotional borders in your life?  What is Junior’s identity crisis?

3. Is the grass always greener on the other side?

4. Why would you leave?  What would the consequences be?

	M
	T
	W
	T
	F

	26

Background/ Pre-Reading


	27

Chapters 1-2

(1-14)

Lesson: Inferences
	28

Chapter 3

(15-24)

Rowdy

Lesson: tone
	29

Chapter 4-5

(25-44)

First day of school, Mr. P

Lesson: conflict and subplot
	30

Prompt: why did JR leave home? Why would you leave home?

	3

Intro to Characterization
	4

Chapter 6-7

(45-54)

Tells parents, Rowdy

Lesson: Indirect characterization
	5

Chapter 8

(54-66)

Starts at Reardan, gets in fight with Roger

Lesson: Direct

Characterization


	6

Chapter 9

(67-73)

Grandma advice, 

Lesson: Direct vs. Indirect

Characterization


	7

Chapter 10-14

(73-103)

Halloween Gordy, Sister Leaves, Sister sends email, Thanksgiving

Lesson: Characterization

	10

Writing ATDPTI #1

HW Ch. 15-16

(103-117)

Penelope bulimia, 

Lesson: Writing


	11

Chapter 17

(118-134)

Dance

Lesson: conflict 
	12

Chapter 18-20

(130-149)

Basketball tryouts

Lesson: conflict 
	13

Chapter 21-23

(150-178)

Dad doesn’t come home for Christmas, Grandma dies, Wake

Lesson: setting drives tone

 
	14

Chapter 24-25

(179-196)

2nd Game

Lesson: setting drives tone

	17

Chapter 26-27

(197-215)

Sister Dies

Lesson: theme 


	18

Chapter 28-29

(215-230)

Lesson: theme
	19

Pre-Write

Brainstorm 


	20

Body Paragraphs
	NO SCHOOL


The following lesson is from the first week in The Absolutely True Diary of A Part-Time Indian unit.  It is heavily focused on academic achievement but fails to incorporate cultural competence or critical consciousness throughout the lesson.
	Teacher: 
	Allie Roush and Liza Roesch
	Subject/Grade: 
	7th Grade Writing 

8th Grade Writing
	Date: 
	11/28/2012

	Mainstream/ Special Education Classroom 
	ELD Classroom 

	AZ State Standard(s):

7th Grade Reading Standard-Strand 2, Concept 1, PO 6: Draw conclusions about the style, mood, and meaning of literary text based on the author’s word choice.
8th Grade Reading Standard- Strand 2, Concept 1, PO 6: Draw conclusions about the style, mood, and meaning of literary text based on the author’s word choice.
Common Core Standard(s):

US Grade 7, English Language Arts Standard 7.IT.4: Determine the meaning of words and phrases as they are used in a text, including figurative, connotative, and technical meanings; analyze the impact of a specific word choice on meaning and tone.
US Grade 8, English Language Arts Standard 8.RL.4: Determine the meaning of words and phrases as they are used in a text, including figurative and connotative meanings; analyze the impact of specific word choices on meaning and tone, including analogies or allusions to other texts.
	AZ ELD Standard(s):

ELP Language Skill(s):

ELP Performance Objective(s):

DSI:



	Objective(s):

CO(s): Students will be able to identify the tone of the text.
LO(s): Students will able to write a sentence explaining the tone of a specific section of the book.

	Sub Objective(s):


	Objective(s):

CO(s):

LO(s):



	Core/Supplementary Materials:

ATDPTI Book


	Materials:



	Vocabulary: 

Tone
	General Frames:

Specific Frames:



	Lesson Presentation (Including modifications and differentiation):


	Knowledge:

Tone: is the reflection of an author's attitude toward his or her subject.
	Task Analyze:* These are the HOW key points.
1. SAP words=Specific Accurate Powerful Words

2. Circle SAP words

3. Determine what those SAP words say about the tone 

	Anticipatory Set (hook, connection to prior know, background knowledge):

Have students share their reflection from last nights homework.

	Assessment:

Exit Ticket of 5 questions having to do with tone
	Grouping:

W/I/SG

	Input/Modeling/Meaningful Activities: 

Cornell notes on tone and how to identify tone in a piece of writing

Task analysis on how to identify tone 

1. SAP words=Specific Accurate Powerful Words

2. Circle SAP words

3. Determine what those SAP words say about the tone 

Pg.  7 “poor ass”- Sarcastic* Stopping point in text to gradually release the skill.
Pg 9 “Mr Hunger Artist” top of pg 9- Sarcastic* Stopping point in text to gradually release the skill.

	Checking for Understanding/Guided Practice:

On own- pg 11 Top “not man, to EXPLODE”- Sarcasitc* Stopping point in text to gradually release the skill.
Take a second explain that the tone is going to be different on the next couple pages have them read it and find SAP words and explain to the partner what the tone of these pages were and why.

Bottom of Pg 16- never ever ever hit me-melancholy 

Pg 17 the next couple pages we are going to be reading about Rowdy think in the back of your head what kind of person Rowdy is.

Pg 18 Middle Think pair share what kind of person is Rowdy?

Pg 22 Middle Think pair share what kind of person is Rowdy?

	Independent Practice:

Finish reading this chapter and what is the tone at the end and why

	Closure:

Exit ticket on Tone

	Homework: 

Write about a friend in your life that has 2 sides, what are those sides, and how do those sides make that person?* In this lesson, Allie and Liza are missing the cultural competence and critical consciousness pieces up until homework.  This is noted in the MTLDs feedback from this observation.
What are 2 or 3 problems that Junior has in his life and give an example of each from the text? Will be INM for the next day to explain the conflict. 


	Teacher: 
	Allie Roush and Liza Roesch
	Subject/Grade: 
	7th Grade Writing

8th Grade Writing
	Date: 
	12/3/2012

	Mainstream/ Special Education Classroom 
	ELD Classroom 

	AZ State Standard(s):

7th Grade Reading- Strand 2, Concept 1, PO 3

Describe a character, based upon the thoughts, words, and actions of the character, the narrator’s description, and other characters.
8th Grade Reading- Strand 2, Concept 1, PO 3

Describe a character, based upon the thoughts, words, and actions of the character, the narrator’s description, and other characters.
Common Core Standard(s):

US Grade 7, English Language Arts Standard 7.RL.3

Analyze how particular elements of a story or drama interact (e.g., how setting shapes the characters or plot).
US Grade 8, English Language Arts Standard 8.RL.3

Analyze how particular lines of dialogue or incidents in a story or drama propel the action, reveal aspects of a character, or provoke a decision.
	AZ ELD Standard(s):

ELP Language Skill(s):

ELP Performance Objective(s):

DSI:



	Objective(s):

CO(s): Students will be able to describe a character through direct characterization.
LO(s): Students will be able write a paragraph about Junior using indirect characterization
	Sub Objective(s):


	Objective(s):

CO(s):

LO(s):



	Core/Supplementary Materials:

ATDPTI Book, Indirect PowerPoint
	Materials:



	Vocabulary: 

Indirect Characterization, STEAL
	General Frames:

Specific Frames:

	Lesson Presentation (Including modifications and differentiation):


	Knowledge:

Indirect Characterization: 

STEAL: Speech Thoughts, Effects on others, Actions, Looks
	Task Analyze:

1. Read the text

2. Examine the STEAL (Speech Thoughts, Effects on others, Actions, Looks)

3. Make a indirect character statement using a sentence frame:

Because ______________________________ as a result I think____________________________________.



	Anticipatory Set (hook, connection to prior know, background knowledge):

Students will write down the homework for the week

	Assessment:

Exit Ticket on Indirect Characterization for Rowdy 
	Grouping:

	Input/Modeling/Meaningful Activities: 

Students will take Cornell Notes on Indirect Characterizations

Task analysis on Indirect Characterization:

1. Read the text

2. Examine the STEAL (Speech, Thoughts, Effects on others, Actions, Looks)

3. Make a indirect character statement using a sentence frame:

Because ______________________________ as a result I think____________________________________.

Pg- 35 (Middle)- “But I do forgive you,” he said. “No matter how much I don’t want to. I have to forgive you. It’s the only thing that keeps me from smacking you with an ugly stick. When I first started teaching here…” 

· S= Mr. P. regrets his past actions towards Indians and is coming to terms with that.

· A= Mr. P came to Juniors house to apologize for things he has done in the past since he can’t apologize to the people that he has hurt he can apologize to Junior.

· E= Junior gets angry at his past actions and wants to “I wished I had a whole dang set of encyclopedias to throw at him”

Pg- 40 (Bottom)- “And you’re a bright and shinning star, too,” he said. “You’re the smartest kid in the school. And I don’t want you to fail. I don’t want you to fade away. You deserve better.”…

· S= Mr. P. is telling Junior that he is smart and that he deserves better than what he is given. This shows that he honestly cares about Junior and his future.

· T= Junior does not think that he is smart or that he deserves better, but Mr. P. believes that he is.

· E= Junior is thankful that Mr. P. says that to him, but does not believe that he deserves better or that he is smart. He has a hard time even admitting to himself that he does deserve better. 

· A= Junior can’t say that he deserves better because he does not want to admit it to himself. So much that it brings him to tears because he realizes that he does deserve better than what he has.
	Checking for Understanding/Guided Practice:

Find Indirect Characterization throughout the reading:

Pg 45 (Middle)- “Come on,” I said. “Who has the most hope?” “White people,” my parents say at the same time… 

· S= Parents both say white people have the most hope that shows that they believe that being white means that you have the ability to receive hope.

Pg 46 “I want to go to Reardan,” I said again. I couldn’t believe I was saying it…

· S= Junior tells his parents that he wants to switch schools shows that he has made a conscious decision that he deserves better and that he wants to attend the white school.

· T= Junior can’t believe that he is actually saying this not to mention that he is actually starting to believe it.

· A= Parents let him switch schools shows that they really want what is best for him and know that this is a good choice for him even if their might be serious consequences from that choice.

	Independent Practice:

Students will read pg 48-53 and will be able to find indirect characterization of Rowdy using STEAL.

	Closure:

Students will write down their homework questions.

	Homework:

Why does Rowdy really punch Junior in the face? Why is he so upset at his decision to leave the Rez?

Make a prediction about how Rowdy and Juniors friendship will change after Junior made the decision to switch schools?

	Extension(s)/Intervention(s):


The following lesson is from the third week in The Absolutely True Diary of A Part-Time Indian unit.  

	UNIT: ATDPTI
	LESSON #: 
	DATE: 12/13/12
	LIZA ROESCH

	OBJECTIVE: What is your objective?
	STANDARD(s) COVERED 

	KNOW: plot development

SHOW: articulate how two chapters in ATDPTI begin to resolve the conflict between Junior and society

LOT: Applying/Understands
	 S2C1 PO 1. Analyze plot development (e.g., conflict, subplots, parallel episodes) to determine how conflicts are resolved. 

	KEY POINTS: What are the skills and knowledge embedded in this lesson?

	- A conflict is a struggle between opposing forces in a story or play, usually resolved by the end of the work. The conflict may occur within a character as well as between characters.

- Conflicts can be resolved all at once or slowly throughout portions of the book

	OPENING/WARM-UP:

	What makes a great parent? Write a paragraph that describes the perfect parent.

	INTRODUCTION TO NEW MATERIAL:

	Teacher is:
	Students are:

	- Introduce key points

- Return to tone lesson and descriptions of his life on the rez in the beginning of the book -- “poor-ass” (pg. 7), “It sucks to be poor.” (pg. 13), “I’m a zero.” (pg. 16.)

- Show dichotomy of descriptions between Junior’s description of the rez and Reardan that exists before Junior goes to Reardan and begins to understand the pros/cons.

“But Reardan has one of the best small schools in the state… They are the best. (pg. 46). “They were magnificent… They were filled with hope.” (pg. 50)

- Return to the portion where Junior discovers Penelope in the bathroom to show the shift in tone after Junior begins learning more about the people of Reardan.  “There are all kinds of addicts, I guess… Penelope gorges on her pain and then throws it up and flushes it away. My dad drinks his pain away.” (pg. 107)
	- Writing down key points

- Following teacher’s review of tone, contribute based off of previously-taken notes.

- Writing down changes in differences/changes based on setting.

	GUIDED PRACTICE: 

	Teacher is:
	Students are:

	- Facilitating reading of Chapters: Partridge in a Pear Tree and Red vs. White.

“Ever since I’ve been at Reardan, and seen how great parents do their parenting, I realize that my folks are pretty good… Maybe only slightly better.” (pg. 153-154)

How do these realizations further the story of Junior’s experience?

What conflicts are resolved?
	- Reading Chapters: Partridge in a Pear Tree + Red vs. White. Picking out parts in the text where the Junior’s reflections show an acknowledgement that Reardan and the rez are both flawed because the people who populate both are flawed.   Starting to get at more critical consciousness and cultural competence.
How do these realizations further the story of Junior’s experience?

What conflicts are resolved?



	INDEPENDENT PRACTICE:

	Finish reading Red vs. White and Wake and answer the following questions:

1.) Junior loses the person he describes as “the most amazing person in the world,” his grandmother. Junior says, “Indians were drunk and sad and displaced and crazy and mean, but dang, we knew how to laugh… Each funeral was a funeral for all of us. We lived and died together.” – pg. 166. What has Junior learned about his culture in this chapter?  His being Indian?  We see more reflection on the culturally responsive elements of text in this independent practice.


To see Mary Ashley’s planning materials, see the Appendix.
Feedback

Feedback primarily came in the form of e-mail dialogue around observation notes, followed by in-person meetings to enact suggested action items.  Below is a sampling of the observation notes and e-mail chains shared between corps members, MTLDs, and Vic Diaz.
Angela’s feedback from her first classroom observation of both Allie and Liza:

11.28.12 CR Observation Notes
Wednesday, November 28, 2012

8:37 AM

ALLIE

	Academic Achievement
	+ Definition for tone is clear

SAP Words

- "specific" instead of "strong"

COMMENT: not a huge issue, but "strong" and "powerful" are synonyms.

 

+ T connects SAP words to word choice in writing

 

+ T models with an excerpt from the book: "poor-ass"

- T doesn't read the text aloud with a notable tone

SUGGESTION: read the excerpt with the sarcastic and frustrated tone that it is.  Let the kids HEAR the tone.  That's important too.

- You said the tone could be "sad."  

?: Is it really sad?

COMMENT: I wouldn't say it's sad.  I'd say helpless, frustrated, a little bit sarcastic.
 

+ Ss follow along with a recording.

?: Who's reading this?  Sherman Alexie?

COMMENT: You know what's interesting?  When I read this book.  This was not the tone I imagined Junior to have at all.  Fascinating!  I'd even talk about that.

 

Model 2: "zero."
COMMENT: Again, "sad."  I’m going to encourage you to push your students beyond "sad."  Think of this like word choice.  The more specific words they can use to describe tone, the better.
 

IP: tone shift at the end of the chapter

- most student responses are "happy."

?: How can you guide them to deeper, more certain answers that describe the tone as one of "admiration," "hope,"  "less desperation,"  "less loneliness,"  "gratitude,"  "respect," "appreciation." 

 

- Some S inferences are not quite correct.  Ss are struggling to connect what the text says and what they already know.  Example: "Rowdy is overprotective because "I know" he cut off the Andrus brothers' braids."  In this instance, students never accessed prior knowledge.

	Critical Consciousness
	 

	Cultural Competence
	+ Do Now: tell me about your best friend.

?: How can  you connect back to this Do Now to make the book more connected to students' lives?  Can they consider both the strengths AND the weaknesses of their best friends.

COMMENT: There was an opportunity to dig into cultural generalizations when you read about the pow wow and Junior says something to the effect of: "those talentless, rhythm-less Indians that are probably going to get drunk, gamble, and beat me up."  You won't have the time to dig into every one of these opportunities that cross your path, but pick and choose and bring this dialogue into your lessons.  You might have to start by challenging Ss to talk about this.  They need to see you model questioning and critical thinking.  They need to know that they can challenge text, norms, society, themselves, each other, you, etc.


 

LIZA

	Academic Achievement
	+ Review making inferences

+ T explains that we don't just make inferences with text; we do it all the time

- T example of homicide detectives is not super clear/articulate.  T never completes the example by filling in the blanks.

SUGGESTION: Have Ss make inferences using photographs.  Then, tell them that what they just did is what they're going to do with words on a page - text.

 

+ Definition for tone is clear

SAP Words

-  should be "specific" instead of "strong"

COMMENT: not a huge issue, but "strong" and "powerful" are synonyms.

 

+ You provided a list of words that Ss could use to describe the tone.

COMMENT: good scaffold that leads students to be specific in describing tone

 

MODEL 1: "poor-ass"
SUGGESTION: either push beyond "sad" or really make them tell you "why."  Ask them to get specific with tone, because a specific understanding of tone leads to a deeper understanding of meaning, and more accurate analyses.  Have Ss use the list you provided to find a more specific synonym for "sad."
 

+ T tells Ss that tone changes throughout the book.

 

+ Flash forward: "charming, huh?"

+ Strong example of sarcasm.  

 

MODEL 2: "zero"

+ You asked Ss to identify tone immediately after reading it.

+ T: "is the tone the same as before or different?"

+ Ss: "different"

+ T: "How do you know?"

+ S: "Because of the way he says it."

- T: "The word zero is powerful."
COMMENT: you were sooooo on a roll with the "how do you know?" question.   Then, you did the work to find the textual evidence - the SAP word.
SUGGESTION: be patient and stretch it with your students.  They CAN do this.  I know you know that, but you have to turn off your Liza-pace to really draw critical thinking and answers from your students.
 

- Some S inferences are not quite correct.  Ss are struggling to connect what the text says and what they already know.  Example: "The text says that Rowdy fights a lot.  I know that means he's strong.  So I think Rowdy is mean."  Ss are not accessing or applying what they already know.  What we're aiming for is…"I know that people who fight a lot might struggle to control their anger" or "I know that people who fight a lot physically are actually hurting a lot emotionally."

	Critical Consciousness
	COMMENT: When you clarified "life boats," you could have also asked what Junior meant by the "series of broken dams and floods."  What are your students "broken dams and floods?"

	Cultural Competence
	+ Do Now includes: 1) describe your best friend and 2) who/what are y our lifeboats?  What keeps you afloat in the "series of broken dams and floods" of the world? (p.6)

+ T guides Ss to comprehend the quote for part 2 of the Do Now. 


Angela first sent her feedback to Vic to build her own knowledge and skills in pulling correct trends for a culturally responsive lesson.
 

From: Dimler, Angela 

Sent: Wednesday, November 28, 2012 11:16 AM

To: Diaz, Victor

Subject: 11.28.12 CR Observation Notes

 

Hey Vic,

Just want to keep you posted on my observation.  They taught the same lesson in essence, but had some minor differences.

The big trends I found are as follows:

+ They are laying the groundwork for academic achievement – structurally, instructionally, etc.

- Both classes are struggling to make accurate and correct inferences in that students are not referencing their own knowledge to make the inference.

+/- Both classes are not yet digging into critical consciousness or cultural competence.  I think this is because it’s early in the unit, but there was at least one large opportunity to address one or the other in each of the lessons for at least 2-3 minutes.

 

Let me know your thoughts and how I can continue to support them.

 

Angela



	Subject
	RE: 11.28.12 CR Observation Notes

	From
	Diaz, Victor

	To
	Dimler, Angela

	Sent
	Wednesday, November 28, 2012 1:22 PM


Hi Angela,

 

Thanks for sending. I LOVED these two comments/recommendations for kids – great examples of where to build in cultural competence and critical consciousness!!

 

COMMENT: When you clarified "life boats," you could have also asked what Junior meant by the "series of broken dams and floods." What are your students "broken dams and floods?"

 

COMMENT: There was an opportunity to dig into cultural generalizations when you read about the pow wow and Junior says something to the effect of: "those talentless, rhythm-less Indians that are probably going to get drunk, gamble, and beat me up." You won't have the time to dig into every one of these opportunities that cross your path, but pick and choose and bring this dialogue into your lessons. You might have to start by challenging Ss to talk about this. They need to see you model questioning and critical thinking. They need to know that they can challenge text, norms, society, themselves, each other, you, etc. 

 

With both of these comments, it would be interesting to see how they will develop these kinds of questions in future pages, as they can’t really go back to these pages tomorrow. I wonder if you can ask them to spend some time to develop questions/analysis points that directly respond to this feedback.

 

I am going to look at the Unit Plan later today to share my feedback with you, and I will definitely fill you in on what I see when I go to their classrooms next week.

 

Thanks!

 

Vic

 

Angela then, with permission from Liza and Allie, sent both sets of feedback to both of them so they could look at and discuss their feedback together.

 

Liza and Allie,

Please read through the attached file which contains both of your observation feedback forms.  I highlighted similar trends for you to see.  The easiest feedback to implement will be the Academic Achievement portions of your lessons, undoubtedly because of its familiarity.  However, both Vic and I would like for you to focus on the comments highlighted in pink which relate to Cultural Competence and Critical Consciousness.  Implementing this feedback is tricky, after all it’s what makes culturally responsive teaching so coveted and challenging.  You can see mine and Vic’s dialogue about this feedback below, so you know that I’m learning right along with you.  (
Finally, I know that this isn’t easy, but I have the unique perspective in your classroom of seeing analysis unfold from a bird’s eye view.  Vic and I have some ideas for building these two components into your lessons with relative ease, but it might require a meeting to be done easily.  What are you two up to on Sunday afternoon at noon?  Could you meet at Hob Nobs?

Thanks for being awesome!

ACTION ITEMS:

· Read the attached file, paying attention to the comments highlighted in pink
· Talk to each other about your reflections on the lesson and the feedback

· Read the email dialogue below

· Reply all to this email, letting me know if you can meet on SUN. 12.1 @ 12:00 PM @ Hob Nobs.
Email Chain 1 in response to feedback above.

On Wed, Nov 28, 2012 at 11:14 PM, Allie Roush <allison.roush@gmail.com> wrote:

Hey Fabulous People, 

This is the Absolutely True Email from the Full Time TFAer (Sorry I couldn't resist... and I am very tired)

Sorry that yesterday was a little rough with inferences I think that I thought I knew what I was talking about, but after looking at the observation notes I think I have a better idea on how to use that sentence frame that Vic taught us. (Sorry to drop that ball :-/) Liza and I discussed that we really need to review how to make inferences, tone, and predictions tomorrow (Allie) or Friday (Liza) so that the students can really grasp these ideas so we can go back to this throughout the novel. (Thanks Angela for those examples of what the I know _______ should look like... that helped a lot.) We will still be reading the same pages on that day, but instead of jumping to conflict we are going to review the 3 terms that we talked about this week (predictions, tone, and inferences) instead but using the Mr. P. section to review. We will have to find a time to put conflict in to our unit plan in the next few weeks, but we both agreed that we really need to revisit these before we go on. I attached the PowerPoint for tomorrow if you want to take a look at it and make sure that I am teaching inferences better than I did earlier this week... this whole reading standards are semi-new to me.

We have already begun to plan next weeks lessons on characterization and we can look over those sections to see how we can really dive into more of the cultural aspects of this book before we let those opportunities pass us by. I feel that we could really use some help with this because we are not entirely sure how to teach this. I feel we have the mindsets, but transferring these mindsets to  our students is something we are struggling with and if we don't tap into this part of the literature, this text will matter very little to our kids. (Sorry Liza for speaking for you, but I feel I get you on a whole different level now that we have combined forces and are planning together. Tell me off and break-up with me if I am wrong)

I will be out of town this weekend for a wedding in the bay area and I don't get back until late Sunday night, but I think it is super important that we talk about how to teach with  Cultural Competence and Critical Consciousness. Could we meet Monday after school? or anytime next week? I am free after school all week, just not this weekend... Sorry for being difficult.
Thanks for all that you do! 
-- 
Allie Roush
925-963-5463


From: Liza Roesch [mailto:lizaroesch@gmail.com] 
Sent: Thursday, November 29, 2012 1:19 PM
To: Allie Roush
Cc: Dimler, Angela; Diaz, Victor
Subject: Re: Absolutely True Email
 

Ditto on what Allie said. I can meet this Sunday at 12:00 if that's what works best for you both, Angela and Vic, and then relay what we discuss/decide to Allie. But I'm also free Monday-Wednesday after school of next week if that could work.

Either way, I'll have next week's characterization lesson plans done/sent out by Saturday afternoon at the latest. If we can meet to discuss on Sunday, great. If not, maybe we can discuss some ideas via some other medium about what else we should include or consider when executing the lessons.

I'm fully aware that the cultural competance + critical consciousness have not made their way into our lessons this week. For these first few chapters it's been hard for me determine the best ways to incorporate them, and the timing/content of the academic reading elements has taken some getting used to. I'm looking forward to digging more into those elements early next week and getting some feedback from you both.

Thoughts on Sunday?

Liza



On Thu, Nov 29, 2012 at 3:33 PM, Dimler, Angela <Angela.Dimler@teachforamerica.org> wrote:

Hey Liza,
Let’s meet on Sunday.  Allie, I know that’s not ideal, but if Liza can build those pieces into Monday and Tuesday’s lesson plans, then you’ll be able to implement, reflect, and tweak those pieces even more before Vic observes on Thursday and is able to give you more feedback.  This unit isn’t that long.  I say let’s move on it.
Angela Dimler



I'm in.

 

Really quickly -- tomorrow 8th grade is reading about Junior's first day of high school and Mr. P's visit to his house when he's suspended (Chapters 4-5). If anyone has some good personal connection/reflection/cultural competance/any questions my students could chew on tomorrow in class or respond to over the weekend, I'd really appreciate it!

 

Liza

Angela and Vic co-observed Liza and Allie in week 3 of the unit.  The following is Vic’s resulting feedback and subsequent email chain.
From: Diaz, Victor 
Sent: Tuesday, December 11, 2012 11:24 AM
To: Allie Roush; Liza Roesch
Cc: Dimler, Angela
Subject: Today's Visit and Next Steps
Hi Friends,
Thanks so much for letting me visit your school and classrooms today. So wonderful to see your students so engaged with the novel, and to see you in action! I wanted to share with you two levels of reflection Angela and I had after visiting your classroom, and then some next steps we'd love to see you take and we'd love to take with you. Please know that we are amazingly impressed with where you are now -- and as we talked about your classroom we used the phrase "good to great" several times. 
First, on a tactical and technical level, we would love to see your kids doing much more of the work, taking much more ownership over the learning, and ultimately being the most dominant voice in the classroom. For instance:
· In both your classes, we noticed a lot of teacher asking the question, and 1-2 volunteers giving answers. It would be stronger to ask a question, then do a think/pair/share or turn and talk for a few moments, then have a couple of volunteers giving answers. This will increase student voice, and student ownership. 
· When students gave answers (i.e. What is the conflict? What does he mean when he says ___?) we noticed that you had an answer on the PPT you wanted students to arrive at. When they gave their answer, they were pretty close, or right on but used different words. You then had your students write your provided answer, or your provided answer was the "final note." We would suggest doing away with this altogether, and making the student's answer the final note -- you can write that final note on the white board, or type it onto the PPT, but ultimately the knowledge created by the student should be the knowledge centered in the classroom, rather than the answers you generated prior to the lesson. Of course, you want to know the answer you are looking for, but whenever possible, use your students' words/language/ideas/knowledge rather than your own. 
· Ultimately, your voice and your ideas ran the classroom. The challenge of culturally responsive teaching is to have students' voices and ideas running the classroom. We think that making the two pedagogical tweaks above (more collaborative learning and discussion, and using students' answers) will help you do this. 

On a deeper, more fundamental level, we are seeing a tension between differnet ways of "teaching" this novel. Wonder if you are feeling these as well:
· Presenting the novel to students vs. Drawing the novel out of students. It seems like you are doing the former, but again in CRT, we want to do the latter. We want all instruction to be built off of kids' prior experiences, and all knowledge to be generated by students, rather than presenting the novel to them. 
· Students as knowledge/meaning consumers vs. Students as knowledge/meaning creators. Again, your classrooms seem like more of the former, where you have created the knowledge/meaning that you present to students, or try to lead students to. The challenge is to do the opposite: create the conditions where students generate knowledge/meaning on their own. 
· Teacher as all-knowing sage and scholar vs. Teacher as guide and support. Think about the talking you do in class: are you spending more time giving information (sage and scholar), or giving directions and praise (guide and support)? 
All that said, there are a couple of ways we think we can support you in making this shift that is so important to culturally responsive teaching. 
· Check out this video of an 8th grade humanities classroom in Colorado having a seminar-like discussion about a poem they have read: https://www.youtube.com/watch?feature=player_embedded&v=VtEj_kOiPnM. Watch from 3:40-10:19. It is not a perfect example, but it should help you see a bit about what it looks like to shift the control from the teacher to the students. 
· I can see how with a few quick changes in your lesson plan, you could have just as meaningful and powerful discussion as the kids in the video. Consider how different your lesson could have been today if you had organized it in this way: 
· (0:00-0:05) Do Now. When is a time that you or someone you know has lied in order to either fit in, or protect a secret about yourself that you didn't want anyone to know?  Why did you lie? What ultimately happened -- did the person always believe you, or were you eventually exposed? For example, when I was in 9th grade, Ibrought a tape to school of a song that he said he had played on my guitar, when actually it was someone else. I was trying to impress a girl, so I lied and said I was an expert guitar player, when really I wasn't. I did this because I really liked this girl, but I was a bit of a nerdy loser (I had a lot in common with Junior) and I wanted to look cool. It totally didn't work -- some other kid heard it and said, "What the heck? This is Metallica!" I was embarassed, and never really talked to the girl again. 
· (0:05-0:20) Independent Reading. It seemed like most of your kids could read this book on their own and make significant meaning of it, especially in terms of just basic comprehension. In fact, some of your kids were reading ahead when you stopped :) That said, let them free -- tell them they have 15 minutes to read the chapter, give them a couple of comprehension questions to guide their reading (why is this chapter called "Dance, Dance, Dance"? What were some of the problems Junior had at the dance? How do Junior become closer with Penelope and Roger at the end of the chapter?), and let them go. If you do have a few struggling readers, pull a small group to the back of the room, and work closely with them knowing that not every kid has to read every word on every page -- zoom in on one chunk of the chapter you want to read closely with them, helping them practice reading comprehension strategies. 
· (0:20-0:35) Conflict Practice. With the reading done, quickly introduce to your kids the definition for conflict, and the four types of conflict. Keep notes conciese, or give kids guided notes, so that this is BRISK. With this definition in place, then give kids three examples of conflicts in the chapter, and have them explain the conflict and identify the type. Have them do this ina  graphic organizer that is due at the end of the period. You can model the first one, then have them do the next one with their partner, and the last one on their own. Again, let them create the answers on their own, rather than coming up with one, then having it replaced with the one you created. 
· (0:35-0:50). Discussion. Using a fishbowl or seminar, lead a discussion of the chapter with kids. These discussions should be 95% kids talking, while you only speak to ask a new question. Be comfortable with the silence :) Some of the questions your kids could discuss: 
· Junior says that Roger and Penelope "match." Do you think that most couples are people from the same race or background? Do you think they should be? Why? 
· Junor gives five different ways to answer the question, "Are you poor?" Which do you think is the best answer? Why? At first Junior lies about his poverty, then at the end tells the truth. Do you believe this was the best way to talk about his poverty? 

· At the end of the chapter, is Roger being a friend to Junor, or is he only taking pity on him? When you have helped a person in need, were you being a friend or were you taking pity? 
· It seems like in this chapter, Sherman Alexie says the hardest thing about being poor is not just being hungry or not being able to buy things -- its dealing with the embarassment and shame. Do you agree? What do you think the hardest thing about being poor is? 

· (0:50-0:55). Closing. Give the kids one or two bottom lines about the day's lesson, and their homework for the night. The more related this homework is to the discussion, the better. 

I'm not sure how much it helps to see this lesson sequence after you've taught it, but you can think about how tomorrow's lesson might fit into this framework. Fundamentally, I'd love to see you releasing the control over knowledge, time, and space from you to the kids -- making the classroom their space, filled with their ideas, ringing with their voices. To get their, you need to trust your kids and the potential of drawing the novel out of them, rather than presenting the novel to them and filling the room with your ideas.
Let me know what you think about this, and how I can help you get there. I can definitely talk over the phone, or meet for coffee, or visit your class again. 
Again, we are really talking about moving from good to great here, and I couldn't be more excited about seeing you take that leap.
Vic


On Tue, Dec 11, 2012 at 9:50 PM, Dimler, Angela <Angela.Dimler@teachforamerica.org> wrote:

Hey Allie and Liza,
I echo everything Vic says here.  You guys are making huge leaps in such a short amount of time: tackling a novel unit and modeling reading standards in week 1, then incorporating the cultural competence and critical consciousness pieces through questioning in week 2, and now, here we are in week 3, pushing you again.  (I know you secretly love us for never letting the ground beneath you fully solidify in this unit.)  Like Vic said, this is most definitely a “good to great” shift and sometimes that’s harder because it can be more nuanced, but it’s nothing you two can’t take on, that’s for sure.
I could meet tomorrow night (WED. 12.12) after 7:30 PM or THU. 12.13 after 5:00 PM if needed.  Vic, implementing your feedback below is something I’d like to support on from an MTLD level, so your presence would be greatly appreciated.
Thoughts?
Angela 



On Wed, Dec 12, 2012 at 9:06 AM, Liza Roesch <lizaroesch@gmail.com> wrote:

Haha we both secretly and outwardly love both of you!

 

I really appreciate the feedback from yesterday and am still sorting through it a bit. I definitely agree that Allie and I are doing too much of the work. I wish we had better mastered instructing and modeling these academic concepts before beginning, because a large part of me isn't confident handing the practice of the academic concepts over to the students and moving into that guiding/coaching presence instead of the instructing one... *honesty alert* Acknowledging that academic achievement is the first goal, I'm unhappy with my own performance and frustrated with the limited time we have to finish the book in terms of all three prongs of culturally responsive teaching that we're aiming for.

 

It terms of the critical consciousness bit, we are obviously not the sole knowledge-holders, and this is something that I really want to spent time fine-tuning and asking the right questions to foster between now and break. Slowly but definitely getting a better handle on timing, instruction, and these critical consciousness bits reallyyyyyy makes me want to do this all again with another book after break. 

 

Vic's feedback was pretty comprehensive and laid out fairly well what we need to do, so I'm comfortable not meeting about them... but I'm more than happy to if you think it will benefit us + our kids. I'm free at both of those times to meet, so just let me know by EOD today which one works best. Allie and I have some pretty rock-solid questions for tomorrow's sections, which include the "Red v. White" chapter when he makes the dad comparisons and "Wake" for Grandma's funeral, but we could obviously always use more feedback.

 

Thanks!

Liza



 I also apprteciate the feedback from yesterday and know that I can do better about giving my students some more ownership with this book. My biggest problem right now is time. Liza and I are running out of time to teach this book and I feel I have to rush through all of these chapters I love in order to finish the book by christmas break. I feel like I have things that I want my students gain from reading this book and am not letting them find these things on their own because of my lack of time for them to think critically about it. It is seriously killing me and stressing me out a great deal because their is so many other things I want to do with this book, but I feel we can never get to this deep level of thinking because we always have to move on... I know that this is completely our fault for trying to teach this novel in a month when I honestly could have spent 2 months diving deep into this book. (Sidebar: I am also heartbroken that I only have 6 more days with this book)

 

With that said, I know I need to work on letting my students own their own knowledge and this book. Today I am trying the organization of my lesson that Vic suggested in his last email. I will let you know how that goes. 

I can meet today or tomorrow Angela. I really want to hammer these things out so I don't let this novel go with out getting my students to that level. Let us know what works best for you.

On Wed, Dec 12, 2012 at 9:11 AM, Liza Roesch <lizaroesch@gmail.com> wrote:

Sidebar: check out Sherman Alexie's Twitter. It's my latest obsession and is sort of an eerie but intriguing allusion to future Junior. 

 

Also, Vic I will call your voicemail today! Sorry for the delay on that!

Allie

Reflections
Allie and Liza
Beginning of unit reflections:
	

Click the icon above to

hear Liza’s Reflection.
	

Click the icon above to 

hear Allie’s reflection.


Below are paraphrased end of unit reflections from Allie and Liza from the following topics for reflection:

· The RESULTS of the unit

· Your students’ biggest takeaways

· Your most prominent reflections on the success and struggles of the unit

· Your reflections on “what’s next” for you and your students

· Your thoughts on what is so promising about culturally responsive teaching, and what is so challenging about it as well

Allie:  

· Students were able to relate to the book.  Students came up to me and made specific and excited comments about the book.  Students were saying things like “I need to leave my community because I need to be a warrior.  I need to be a warrior for my community to help other people.”  

· I’ve never seen my students write this fast.  They had so many ideas and so many things they wanted to pull out.  Students wrote a complex essay, answering the prompt: Why would you leave and what are the consequences?  Inside of each body paragraph that outlines a reason for leaving, students also explore one positive consequence and one negative consequence.  Students are seeing the wider world around them, not necessarily that they SHOULD leave home, but that they CAN, and the benefits of doing so.  

· Comprehension scores were crazy on the test.  I’m surprised at how much students remembered after a 15-day winter vacation.  

· This was the first time that I saw I could be a reading and writing teacher at once. 

· I see the book as “I’m a teacher and these are my students, but my students read this and say, ‘this is me’.”  

· Just because I think something different doesn’t mean my students are wrong.

· Other teachers ask for my book and my annotations to plan.  I don’t want to give that to them, because they have to go through this on their own.  And, spoiler alert: your kids are different than mine!  You can’t just give these materials to teachers.  I learn the most when I own, edit, and create MY units.  I don’t expect my units to be perfect, but I expect to know more about teaching on the other side of it.

· Giving corps members resources and lesson plans, might actually hinder them from learning how to be who they are in their classroom, from learning to love teaching.  I LOVED teaching TATDPTI, I wanted to come to school every day.  We were sad at the end of the unit.
· Our kids took away so much, but man!  Where could we have gone if our instruction hadn’t gotten in the way?

Liza:  

· We did more writing all the way through the book.  Before we started this unit, I thought they were going to have these big come-to-Jesus moments aloud.  That didn’t happen, but their responses in writing blew my mind.  Giving them time to write and reflect along the way was valuable.  

· Simply put, we did not have enough time to get through all the things we wanted to get through.  Allie and I were developing reading teachers along the way too.  I’m excited to incorporate these elements into my writing-based lessons. 

· I feel like we were waiting for the third week for deep things to come up.  Now I see that they should have been alongside Junior all along.  I didn’t do enough with Junior’s sister when she was first introduced in the book, but what really stuck with my students was how much Junior blames himself for his sister’s death.  That was peripheral for me, but it was central for them – leaving the individuals in their families.

· I follow Sherman Alexie on Twitter now.  I’m obsessed.  It’s like a future Junior.  One of his posts said something to the effect of: “I hate young Indians Twitter sniping me.  I hope they are arrogant enough to be as successful as I am.”  A certain amount of arrogance or confidence is needed to criticize your situation.  Junior had to bear the brunt of that decision from a very young age.  Maybe our students have to justify or defend that mentality – knowing that this is not good enough for them.

· When talking about why Junior left and the consequences of that decision.  I always framed it as what were the consequences FOR Junior, but my students were always framing the consequences from the peripheral people affected by Junior’s decision: the Indians on the Rez, his parents, Rowdy, etc.  My students read that book more like a member of a unit than as an individual.  They view it from the perspective of the system that Junior is choosing to leave.  I wonder if my students’ ending to the book is more hopeful or less hopeful than how I see it.

· I have a very limited perspective, but still way more than what I had 18 months ago.  I like these reflections that we’re having, but I cannot plan for a lot of these learnings.  Teaching this way and with standards is difficult.  We filled in the blanks way too much for our students.  The way I planned for them to perceive Rowdy and his characterization is not necessarily how they saw Rowdy’s character.  I need to find a way for it to be directed without it being prescribed.

· It makes me wonder if my honors students have mastered the art of saying what pleases me.

· If we’re going to do this (culturally responsive teaching) as an organization, there needs to be a culturally responsive spark notes for the books we teach.  I never could have pulled these meanings as a first-year teacher.  When you first start teaching, you don’t know what your inefficiencies are.  You don’t know what you don’t know.
· I remember the DCA sessions at institute being geared more toward the people I would work with: parents, colleagues, etc.  It wasn’t until I got into my regional DCA sessions like “I won’t learn from you” that I considered my students as a part of that.  There is a void of student-centered DCA discussions early in our development.
· I’m interested in creating a unit on the second amendment.


As Liza and Allie were reflecting, Vic was adding food for thought that helped to facilitate the reflection:

Vic:

· Two things we cannot control are time and space, but the most powerful people find a way to nearly control these things the most.   For example, someone who can retire early and owns a private jet, controls time and space in a far different way.  Low income families are tighter knit than upper class families that have the means to spread out.

· You gave your kids knowledge, but you have just seen that your knowledge is tied to values.  So, when you fill in the blanks too much, your archetypes and belief system becomes the “norm” in the classroom and that can lead to cultural conflicts with your students.  You are different for your students, so you cannot build all the knowledge for your students, they need to build it according to their own culture.  Knowledge is not objective.

· How can you get to a point where when differences of opinions happen between you and your students, you respect, care, and love them deeper because of their contradictory viewpoint?

· Teachers privilege behavior before intellect.  

· Students can learn from three things in the class: the text, the teacher, or the other students.  How can you affirm a student’s strength such that they can capitalize on learning in your room?

· What methods do you have in your practice that de-center the teacher?  Because you have methods for conveying your knowledge: powerpoint, clicker, transparency, whiteboard, etc.

· People ask for unit plans because we view that as the technology of teaching, but what you’re saying, and what you’re telling us is that reflection is the technology of teaching.
· If teaching is an act of love, and I believe it is, then we need to think about the people we love.  We never see eye to eye with those people, but we do know how to respond to those differences.
· We want kids to see the books in their lives and not themselves in the book.

Mary Ashley

Below are Mary Ashley’s journal entries as she began to incorporate culturally responsive teaching into the last half of her “Hunger Games” unit.  The three entries cover her initial thoughts on how to incorporate culturally responsive teaching into the unit that she was in the middle of executing, reflections before and after running a Socratic Seminar at the end of the unit and finally her reflections on how teaching in this way for a few months has her thinking moving forward. 
Entry 1: Culturally Responsive Teaching and the Hunger Games

After my meeting with Vic Diaz I am determined to turn my unit into a culturally responsive unit, though honestly I feel that’s what I have been aiming for since the beginning.

First some rebuttals to Vic as to why this book is a great book to do this with (at least for me and my students…book choice is a very basis by basis selection process in my opinion)

I think the Hunger Games is a great choice for my class to begin this discussion for a few reasons. First, it has deeper level themes of oppression, rebellion, and class structure which I think will especially pair well with my standards on theme and Roman culture (I will be teaching about plebeians, patricians, slaves, and the Coliseum in social studies). Second, it doesn’t address race, but rather class which is where I want to start with my class. As a white woman I don’t want to highlight my lines of difference with my class in our first unit, rather I would rather start with our lines of similarity and for me that is growing up in poverty. That way we can build trust and a positive environment so when we do move to books about prejudice, race and a consciousness about it in our world my students will still feel comfortable with me because we will have already established a certain level of trust. Third, I want to delve really deep into this book and give students a new lens for literature. I think reading a book they already have read will make them think “WOW! This is how you are supposed to look at books.” Furthermore, my common core standards which I will be implementing next year require that my students be able to compare a text and a movie recreation so this could be a unit I could modify for next year to do this. Finally, my kids Gates scores show they read at a fourth grade level. I need to pick a book that is challenging and interesting to six graders, but is still accessible. I think since the Hunger Games is 5.1 and has less figurative language and imagery it is a good start for us until we build those skills. 

Entry 2: Anticipations and Expectations for Socratic Seminar

I have to admit I have no idea where our Socratic Seminar is going to go. I observed Katie Mason’s 8th graders participate in one about “The Outsiders” and it was a bit lackluster, so I have no idea what I am going to be able to produce. However, my first period’s questions look really good so I am excited. I also think most of my kids know how to discuss with our norms from literature circles so I at least think we will avoid heated discussion or hurting each other’s feelings (especially, since I have been talking about this non-stop in literature circles for the past ten weeks). I am going to put some sentence frames on the board and ask a few questions of my own probably, but I am really going to strive to make this as student led as possible (even the grading!). Even if they are wrong I am going to keep my mouth shut, even if it kills me.

Reflections on Socratic Seminar

Period One

While our discussion got out to a slow start I was literally blown away by what my students got out of this book and how they connected it to the world. They asked amazing questions and as a result their discussion was excellent. I only modified one question and that is when the discussion took a turn. One of the students had asked “why, how, and who is oppressed in the book?” While this question was hard to understand the students immediately took off with the discussion, then after the discussion I decided to ask, “what about in real life, why, how, and who is oppressed?” Immediately half the class was talking and actually debating. Some students felt immigrants were oppressed because of SB1070, but other disagreed and thought the poor were oppressed. One student disagreed that the poor were oppressed however because “well on student new they show Obama is trying to cut taxes to help the poor so I don’t think it’s the poor that are oppressed.” I almost fell out of my chair and I definitely couldn’t keep a straight teacher face. Then the conversation naturally evolved into a discussion of the oppression of immigrant while I sat back and students all voiced they thought immigrants should be treated equally because “we are all people and they just want what we want.” It was unbelievable and the best teaching experience I have ever had. It was clear not only had my first period achieved the academic purpose as they were able to discuss theme etc, but they also had brought the lessons of the book into their own lives and really connected. Not only that, but they loved the Socratic Seminar! They asked if we could do it again the next day! The only downside, camera died in the middle of the Do Now before the seminar! I hate flip cameras! WHY! 

Period Two

Overall, after period one I was disappointed by my second period’s Socratic Seminar. While they were able to draw out the basics of the book and discuss it they were unable to take it to the critical level my first period was able two. I think this was in part because my second period has a different level of investment of culture. The students in my first period are so invested in their goals and are less concerned with taking risks and feel a bit more secure in themselves. My second period on the other hand has a lot more insecurities and as a result they feel uncomfortable taking the conversation to that level I think. However, I do feel for our first Socratic seminar it was successful based on the Socratic seminar we had about the Socratic seminar. When I asked my students why they were shy or didn’t participate one of my students told me it was because he has “never thought about books this way and its really cool, but really hard to start thinking like that.” Additionally, when I had them put their heads down and take an anonymous survey when I asked if this showed them how to think critical about books every student raised their hand. When I asked if it made them see why reading was important every student raised their hand. When I asked if it was fun all but one student raised their hand. So overall, while it was disappointing for me as the teacher, I know it was a valuable experience for them as students.

Entry 3: Final Reflections on the Unit

I think my unit had some pros and cons. First, I feel my students are definitely looking at literature in a new way and I think they are forming an amorphous idea of cultural consciousness and critical consciousness. I think pairing the Hunger Games unit with my unit on Greece and Rome was the best decision I could have made. I think this has opened their minds even more, especially after my lesson on Socrates. Teaching them the Socratic question, while it is still a joke to some students, has allowed others to learn at an unbelievable rate. The literature circles which capitalized on Socratic questioning have been the ones that have made the most growth not only based on my qualitative observations, but also based on my quantitative analysis. While the unit was slow and I need to move it along better next year, I am so glad I slowed it down to incorporate literature circles. They have made my class so much more student led and have allowed my high students to really take ownership of their own learning. Of course, while there are positives there are also some negatives. First, my unit planning was subpar. I really have to step up my planning game to ensure my class reaches that critical thinking level everyday. I also think I need to build a better routine around my schedule and set a routine for my kids. Ultimately, I think the failures my unit had I don’t think resulted from execution or ideas, but rather a lack of planning. 

Final Thoughts

Honestly, just from what little I have done I can see the difference with culturally responsive teaching. Culturally responsive teaching can not only help my kids become better world citizens and agents of change, but it invests them more in literature because they can see how it connects to their world. I think developing this tool will be the most valuable thing I can do as a teacher and I can’t wait to start planning more and really get there! 

Student Samples
See Appendix for a ton of student samples.
Liza – Student Sample:
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